The focus of this study was to comparisons between out-of-field and in-field teachers with respect to their own as well as their students' characteristics. The study adopted quantitative method using stratified random sampling from 18 secondary schools in Malaysia. A total of 52 History teachers and 1653 students from year 11 (Form Four) participated. The method involved collecting information from the respondents by using two sets of questionnaires, one for teachers and one for students. Results indicates over two-thirds (71.7%) of the teachers were females and two fifths were aged between 31 and 40 years (40%). All of the teachers had at least a tertiary diploma or university degree from local universities. Most of the teachers had worked between 2 and 5 years in public schools. In the case of the students, most were 16 years old, and more than a half (58.3%) were female. The results showed that the in-field teachers had more experience in teaching History compared to the out-offield teachers. In terms of teaching conceptions, the conduct guidance dimension was found to differ significantly, but not the other dimensions. This indicated that in-field teachers had higher levels of nurturing good conduct in their students, compared to the out-of-field teachers. In addition, the results indicated that students under in-field teachers preferred to have classrooms with higher levels of investigation, personalization, participation and differentiation activities. In their actual classrooms, students under in-field teachers had experienced higher levels of personalisation.
INTRODUCTION
Today the teaching of History in the 55 year old nation of Malaysia is regarded as so important that all students from Form One (13 years of age) to Form Five (17 years of age) are required to study it at school. Making History a compulsory subject, taught in the Malay language is important in recognizing its vital role in developing a sense of belonging to the one Malaysian nation. History education is recognised as a tool to infuse the idea of belonging, the spirit of patriotism, the love of country, and commitment to the Malaysian nation. Moreover, the generation of post-independence students need to understand how different peoples and cultures have contributed to making Malaysia an independent, sovereign nation which justly has a place in the world community (Thomas, 2011).
However, two practical issues in relation to the teaching of History have emerged. The immediate practical problem was to have enough teachers for all the History classrooms. Since there were not enough History education graduates to fill this need, teachers not trained in History had to be assigned to many classrooms. There was great concern that this temporary expedient * Author to whom correspondence should be addressed.
would lead to a lowering of standards in the teaching of History, the very subject that was regarded as vital to the development of the emerging nation.
While the Malaysian National Education Blueprint (2007) aims to provide high quality and well trained teachers in secondary school, the fact is that many teachers in Malaysian secondary schools have been required to teach subjects in which they have no university degree and no prior teacher training. Thus 'out-of-field teaching' refers to the practice of teaching in a subject, field or level of schooling for which a teacher has neither a major nor minor tertiary qualification. 13 The issue of out-of-field teaching is prevalent in Malaysia, with the numbers dramatically increasing in a rapidly expanding school system. So the employment of History teachers who are not specialists in the subject of History, or are minimally qualified in this teaching area, is quite common in Malaysia. This study investigates the possible differences between out-of-field and in-field History teachers with respect to their conception of teaching, teaching approaches, and teaching methods. Moreover, this study also investigates the students' views of the History classroom learning environment, learning approaches and the objectives of the teaching and learning of History.
RESEARCH QUESTIONS
Malaysian secondary schools. The two independent samples t-test was used to compare out-of-field and in-field History teachers on a range of teacher characteristics (teaching experience, teaching conceptions, teaching approaches and teaching method) and the characteristics of students they taught (classroom climate actual, classroom climate preferred, students' learning approaches and History learning outcomes). For the detail please see below: (a) Are there any differences in teachers' teaching methods and practices between out-of-field and in-field History teachers? (b) Are there any differences in students' learning environment in the classrooms of out-of-field as compared to in-field History teachers? (c) Are there any differences in students' approaches to learning in the classrooms of out-of-field as compared to in-field History teachers?
METHODOLOGY
This research adopted a quantitative research survey method. The data were gathered by using survey questionnaires. Statistical analyses were employed to investigate the trends of the responses given and to test the research questions. 3 In addition, correlational research design was employed. According to Creswell, 3 this design enables the researcher to test and describe the degree of relationship between two or more variables or sets of score. In this study, quantitative methods were used to investigate relationships between teachers' conceptions, methods and teaching approaches and students' approaches to learning History, their classroom learning climate, and History learning outcomes.
There were two sets of questionnaires used, one for the teachers and another for students. The two processes of selecting the samples of respondents and collecting the data are described. Two groups of respondents were required: the first group were the secondary school History teachers and the second were Form Four students studying History. A total of 18 public secondary schools participated in this study. It was necessary to select the schools that had two categories of teachers. The first was made up of History teachers who were teaching in the field of their specialisation (History), while the second category consisted of History teachers who were teaching the subject even though they had no specialisation in it. The first category was referred to as in-field teachers, while the second was labelled out-of-field. In practice, a few schools had only one of these categories among its History teachers. The sample of schools used in this study was chosen by stratified purposive sampling technique (Ross, 2005) .
The teachers involved in this study were History teachers from 18 secondary schools. The process described above resulted in 52 teachers participating; 26 were out-of-field teachers and 26 were in-field History teachers. Of these, 37 were female and 15 were male teachers.
All the students involved in this study were from Form Four classes. Since, History is a core subject in Malaysia secondary schools, the samples were easy to obtain. All of the students taught by teachers selected above were included in this study. As a result, 1653 students, 964 females and 689 males participated.
The data collection to the teachers' questionnaires, each of the teachers was given a set of student questionnaires to distribute to their students. The numbers of questionnaires distributed depended on how many History classes the teachers taught. Most of the teachers supervised the students' completion of the questionnaire themselves. Only a few teachers allowed the researcher to conduct the questionnaire session within the History class time. On average, each of the students took approximately 30 minutes to complete the questionnaire.
FINDINGS 4.1. Teachers' Characteristics

Years of Teaching (TExperience)
To investigate the difference in experience between the out-offield (OFT) teachers and the in-field (IF) History teachers, the independent sample t-test was carried out. The results showed that there was a significant (p = 0 002) difference in the average number of years teaching between the two groups of History teachers (see Table I ). Out-of-field teachers had an average of seven and a half years of experience compared to in-field teachers who had more than 14 years' experience of teaching.
Teaching Conceptions (TCont)
In terms of teaching conceptions, there were five dimensions used to reflect the latent variable 'Teaching Conceptions (TCont),' namely: AbilityDev, AttPro, KnowDeli, ExamPrep and ConDance. Table II shows the comparison between the in-field (IF) and the out-of-field (OFT) History teachers for the five dimensions. The results of independent sample t-test showed that there were no significant differences between the two groups for four out of five dimensions tested. A significant difference was found only for the dimension of conduct guidance (ConDance). This dimension measured the teachers' influence as role model and nurturer of good conduct in the classroom. The results showed that in-field teachers had a higher level of conception than the out-of-field teachers with respect to presenting good role models and guiding students toward good conduct.
Teaching Approaches (TApp)
Two scales were used to measure the constructs of teaching approaches (TApp), namely: conceptual change or student or focused (CCSF) and information transmission or teacher-focused (ITTF) scale, labelled as TConChan and TInfoTrans respectively. Even though the differences were not significant for any scales, the patterns are worth being considered. In general, in-field teachers focused more on conceptual change and less on the information transfer compared to out-of-field teachers.
Teaching Methods (TMet)
Effective teaching (TEff) and active teaching (TAct) were the two constructs used to reflect teacher teaching method (TMet). The results showed that there was no significant difference in the use of active teaching methods, even though in general in-field teachers had a slightly higher average on both constructs. have classrooms with higher levels of investigation (INV), personalisation (PERSO), participation (PARTI) and differentiation (DIFFER). For the fifth dimension, the independence (IND), the difference was not significant.
Classroom Climate Actual (CCA)
There were five dimensions used to reflect the actual History classroom climate (CCA), namely: investigation (SInv), personalisation (SPer), participation (SPar), independence (SInd) and differentiation (SDiffer). Out of five dimensions tested, only one of the dimensions demonstrated significant difference between the two groups. The personalization (SPer) showed a significant difference (p = 0 002), indicating that students under in-field teachers experienced a more personalised classroom climate. However, the patterns are worth mentioning; with the results suggesting that students under out-of-field teachers tended to have a classroom climate that was more investigative, independence, participative and differentiated. Table VII show the comparison between in-field (IF) and outof-field (OFT) History teachers for the six sub-scales of student learning approaches, namely: students' surface motive (SSM), students' surface strategy (SSS), students' achieving motive (SAM), students' achieving strategy (SAS), students' deep motive (SDM), and students' deep strategy (SDS). There were no significant differences on any of these constructs, showing that in general students under in-field and out-of-field were adopting very similar approaches to learning. 
Learning Approaches (Learning)
Students' Learning Outcomes (SOUTCOME)
DISCUSSION
The t-test analysis was used to examine the differences between out-of-field teachers and in-field teachers. On most of the variables tested, there were no statistically significant differences between in-field and out-of-field History teachers in Malaysia. The only four variables in which the differences proved significant were teacher experience, the teaching conception of conduct guidance, the dimensions of personalization, participation, independent and differentiation in the students' preferred classroom climate, and the dimension of personalisation in the students' actual classroom environment. In relation to teacher experience (measured in years of teaching) the results indicated that out-of-field History teachers were less experienced compared to the in-field teachers. Out-of-field History teachers had, an average of 7 years of service, compared to 14 years for in-field teachers. The finding would seem to be the consistent with the school context in Malaysia. As student numbers have increased, and schools have needed more History teachers, there has been a tendency to make use of less experienced members of staff as out-of-field history teachers. Staff members with more experience are more likely to be teaching in the area of their training specialisation, in this case upper level History.
Of the five dimensions of teachers' teaching conceptions employed, only the conduct guidance conception, which previous studies had identified as an important aim of teaching (e.g., Goa and Watkins, 2001; Pratt, 14 Fox 4 ), showed a significant difference between in-field and out-of-field teachers. This result indicated that in-field teachers, whom the previous results had shown to be the more experienced teachers, were more likely to be committed to nurturing the personal conduct of their students through their History teaching.
In terms of preferred classroom climate, there was a significant difference between students of in-field teachers and those of outof-field teachers on four out of the five dimensions. This means that students under in-field teachers preferred classrooms where they experienced investigation, personalisation, participation, and differentiation. On the fifth dimension of independence there was no difference between the two groups of students, suggesting that the authority of the teacher in the classroom was recognised, whether they were fully qualified or not.
In the actual students' classroom climate, out of the five dimensions used for this factor, only personalisation showed any significant difference between students under the two groups of teachers, with students of in-field teachers experiencing greater personalisation. This result can be explained by the greater experience of in-field teachers in the Malaysian context. In particular, they are more likely to have been teaching longer in the same school and even to have taught the same class for two or more years. They thus have had a greater opportunity to gain personal understanding of the students they are teaching. It is possible, that out-of-field teachers, who are younger and less experienced, may be able to develop a more personalised dimension to their classrooms, as they gain more familiarity with the History syllabus and get to know the students in their classes better. An out-of-field teacher whose efforts are concentrated on subject content which is new to them, has less time to focus on understanding students' needs and interests. The chance for professional development in the teaching of History may help them to become more familiar with the content and assessment requirements, so that they are able to direct more of their attention to the individual students in their class. There were four variables which showed no significant difference on the t-test results in this study, namely; teachers' teaching approach, teaching methods, students' approaches to learning, and learning outcomes. This is an important finding in that it indicates not only that infield and out-of-field teachers were using much the same teaching approaches and methods, but also that the students under each group of teachers were adopting similar approaches to learning and perceiving much the same learning outcomes in their History classroom. These results can be seen to be consistent with expectations that teachers in Malaysia follow the set of objectives and lesson plans laid out in the History syllabus. In addition, out-offield teachers are fully trained in another area of specialization and thus can be expected to adopt their knowledge and teaching skills to the teaching of History.
